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Sing Up Impact Evaluation:
Schools, Pupils and Assessments (2007-2010)

177 schools
9,979 pupils (51.8% female) (Primary aged)

11,388 individual singing assessments

Across the opening three years of
the Sing Up impact research evaluation &

singup

(Data to 10 August 2010) £
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Comfortable mean singing range by school type

*  Children who had
1736 102 experienced an extended
1528 programme of singing
development, such as in
the Award Schools and
Chorister Outreach

Mean comfortable singing rang es by school type
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Programme (COP) tended
to have the largest
Singing NonSingUp  Workforce  SiverorGold  COPSchool  Cathedral School Platinum Award comfortable singing
Paygound  School | Development  Award School School .
School school ranges —as measured in

F(65,11215) § 36.253, p<.0001 semitones.

Note: Singing Playground school data
should be interpreted with caution as it
is biased towards the first year of data
collection and larger numbers of the
youngest children. Latest data is more
in line with other major interventions
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Singing development, sex & school type

Interaction plot between school categories and sex

Children’s Singing Development: Impact of Sing Up
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Cathedral choristers).

A score of 50 is much less developmentally advanced.
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Singing development, self concept and social inclusion

Factor Social inclusion quartile
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(Welch, Himonides, Saunders, Papageorgi & Rinta, 2010)

What are the characteristics of

successful vocal leadership?
teachers’ and children’s behaviour

Diverse approaches to successful singing in Primary settings

What counted as high quality?

(v) The adaptation of work to meet different learning
needs, and the use of simple ways to assess pupils’ 306
progress.

(iv) The settings of high expectations, listening critically to
musical responses and identifying what needs improving.

(iii) The identification of simple steps to
ensuring that pupils know how to improve their work.

(ii) The ability to start and finish in sound, so that the 358
emphasis s placed on aural development.

(i) Definition of a clear musical focus for the work with 352
which activities are linked.

0.00 050 1.00 150 2.00 250 3.00 3.50 4.00
— —
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‘ Unsatisfactory satisfactory Good Outstanding

Average ratings for all observed sessions, based on OfSTED (2009) Making More of
Music: Improving the quality of music teaching in primary schools

COP vocal leader Early intervention
Time in minutes 10 20 30 40 50 60

Attentive (static)
Active participation
Imitating

Pupil Shared Thinking I l
Pupil Leading/Demonstrating

Pupil Listening to Peer Sing

Pupil Singing
Vocal leader Singing
Gestures to Support Singing
Practitioner Accompanying |:| |:| |:| |:|
Outline success criteria
Practitioner Modelling/Scaffolding I I I
Listening to singing l I

Shared thinking I

Explaining I I

Questioning I

Assessment and Feedback

Achievements celebrated

40

Time in minutes 50
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COP vocal leader
Time in minutes
Attentive (static)
Active participation
Imitating
Pupil Shared Thinking
Pupil Leading/Demonstrating
Pupil Listening to Peer Sing
Pupil Singing. —
Vocal leader Singing
Gestures to Support Singing
Practitioner Accompanying
Outline success criteria
Practitioner Modelling/Scaffolding
Listening to singing
Shared thinking
Explaining
Questioning

Assessment and Feedback

Early intervention
10 20 30 60

Pupils struggle to
reach high note.
Practitioner models
physically (top of
head)

Lyrics of one

song prompt

question from
upil

Achievements celebrated

Time in minutes

Practitioner
immediately Comments
begins vocal made an
warm up and modelling over
pupils oinin pupils singing —
going

Explanation commentary

Celebrate
what s good

Celebrate
Celebrate

what is good whatis good
and highiight

Practitioner

improve

pupils sing improve

60

Key Stage 1 non Music Specialist

Time in minutes
Attentive (static) B
Active participation

Peer working

Reading

Writing

Pupil Shared Thinking

Pupil Leading/Demonstrating
Pupil Singing

Vocal leader Singing
Practitioner Accompanying
Practitioner Modelling/Scaffolding
Listening to singing.

Intro' learning objective

Outline success criteria

Time for reflection/review

Place learning in wider context
Shared thinking

Explaining

Questioning

Assessment and Feedback
Achievements celebrated

Organising pupils

Time in minutes

singing used Singing used singingused to | Singing used to
to settle class to introduce support pupils -
introd uppOT PP | partofiteracy change pace of
carning pen lesson (rhythm lesson and
encourage objective of working i motie i relmvigorate
pupils to numeracy (rehearsal oetry) upils
focus lesson strategies) poety pup!
Celebrate Celebrate
what is good what is good Celebrate whatis
and and
‘ 00d and highiight
highlight highiight oo to Imorove
ow to how to
improve improve
10 20 k] 37

COP vocal leader
Time in minutes
Attentive (static)
Active participation
Pupil Shared Thinking
Pupil Leading/Demonstrating
Pupil Singing. J—
Vocal leader Singing
Gestures to Support Singing
Practitioner Accompanying
Practitioner Modelling/Scaffolding
Listening to singing
Outline success criteria
Time for reflection/review
Place learning in wider context
Shared thinking
Explaining
Questioning
Assessment and Feedback

Achievements celebrated

Time in minutes

Enabl voice
10 20 0 50 57

Pupils involved in discussion

Pupils
encouraged to
highlight
areas for
improvement

Frequent reminder of success criteria
and modelling

Extended
period of

Concentrated periods of singing interspersed
with discussion and explanation, that links
learning to wider context

close
listening

Celebrate

what is good

and highlight
how to

improve

Celebrate

Key Stage 2 Music Speci
Time in minutes

Attentive (static)

Active participation

Pupil Shared Thinking

Pupil Leading/Demonstrating

Pupil Listening to Practitioner Sing

Vocal leader Singing
Practitioner Accompanying
Practitioner Modelling/Scaffolding
Listening to singing

Recap previous lesson
Outline success criteria

Time for reflection/review
Enables peer/self assessment
Explaining

Questioning

Assessment and Feedback
Achievements celebrated

Time in minutes

Singing used to
settle and focus
pupils

Space for
reflection
and self

modelling

Early use of praise
and positive
feedback to
reinforce
expectations

assessment enjoys and
values class
Reinforcing Reinforcing performance
aims an aims an

modelling

Continued use of
praise and positive

Teacher

feedback to
reinforce
expectations
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Good or outstanding sessions are more likely
to contain the following elements...
confident model
actively engaged
session
pupils’ voice is dominant

song or used to question, reflect and review their own progress
A musical beginning and ending to the session are evidenced — where
the vocal leader establishes a ‘way of being’ within the session

The criteria for success are made explicit and reinforced throughout the
session

Pupil performance is monitored and assessed and musically informed
feedback instantly provided, with clear indications of how to improve
Achievement is celebrated and valued and related to the criteria for
success

A suitably paced session is evidenced - such as a fast paced session that
builds to a crescendo, or a more intermittent pace that allows space for
discussion

A range of approaches are used to address the success criteria so as to
enable all types of learners at all stages of vocal development to
improve

Learning is placed within a wider context of pupils’ lives

Less successful sessions
an absence of the elements listed above, as well as:

global or blanket praise
without specific focused feedback that enables the pupils to
improve
pacing of the session is weak
Pupils are passively engaged or dissngaged for a high
percentage of the session

over-reliance on talk
the vocal leader

Learning takes place within a vacuum (for example, singing
lyrics that the children do not understand)

There is limited time for the pupil voice to be heard

Saunders et al (2011)

Chorister Outreach Programme:
An ongoing legacy

Data Collection

projects that we originally surveyed in 2009-10 =4 schools
in total

Data collection has included:
- questionnaire
Primary Music Coordinators
Bradford COP
- questionnaire
music specialists)
— We also interviewed the COP co-ordinator and vocal leaders

to the specific context

— Working with groups of children that took part in the COP
programme to get information about how they felt about taking
part and what they learned from this experience

. write their thoughts
record their views in their own words
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Example COP 1

“Singing [...] is a higher
priority in the school.
Also music and song
will be a focus during
SMILE week (March)”

“Children have been
more interested and
happy about singing”

“We use vocal
warm ups to
wake the
children up and
get then ready
for learning”

Teacher improvements

The views of the teachers

“Whole-school singing
sessions are now a fixed
and regular fixture of the
weekly curriculum”

“Children saw how great
the singing was in the
cathedral so are definitely
more excited about
singing”

“Children sing with much

more confidence now and
are proud to show others
how well they can sing”

“l am more confidence in the use
of my voice, and so are other staff

members in the schoo

K

On the quality of singing?
“This is much improved. As a
result of sing-up, the
expectations of children’s
singing is much higher and
there are role-models in Y4 to
other children around school”

Pupil improvements in: “

tone — singing, not shouting”;
“demeanour — sitting up, enjoying
it!”; “confidence — even very EAL*
& SEN* children join in and enjoy

*Pupil for whom English is an additional language
*Pupil identified with Special Educational Needs

04/03/2011

The views of Vocal Leaders

What do you consider the major aim of the COP to be?
encourage the enjoyment of quality singing in Primary schools”

singing is in the school curriculum and in life. To help children find their singing voices”

What impact has the participation in the COP choir had on the children's’
confidence as singers?

— “A number of individual cases of children with special educational needs and those low in
confidence have been noticed where the child has excelled in the act of  singing. Teachers are
often heard saying during singing sessions: “Well, he/she never engages like this!””

— “Children are much more confident in general as well as using solo singing voices”

What impact has the COP had on choristers?

— “For the few involved with school visits, an insight into workshop leadership has proved popular
and productive. The choristers have enjoyed meeting and supporting those who come into the
Cathedral from non-singing backgrounds”

— “More open minded and willing to try new things. The opportunity to play musicianship games
and have a different approach to learning music rather than the more traditional cathedral way
— getting a balance. Everyone learns in different ways”

The views of Parents

“Very exciting, particularly the concert at the end of the
project. For some children it is the only opportunity
they have had to do something they can focus on -
and for parents to see their children actively involved
when they are usually told off for day dreaming is
wonderful”

“Generally a positive response referring to their child's
confidence and obvious enjoyment of something they
may not have tried before. It's a shame that more
parents do not follow up after we stop visiting the
schools and bring their children to the COP Choir at
the Cathedral”




“I have learned that it does not
matter if you cannot sing”

“That there are different notes”

“That singing echoes differently in
big places”

“That singing is fun and there is
loads of voices”

“I learned that you sing better when
you stand up”

“I have learned more words for high
and low”

“That it is really really fun”
“Singing feels really good”

“I have learned to keep your head
up and breath slowly”

“Singing makes your memory go
fast”

“Singing is good for your throat”
“My singing helps my learning”

“I don’t know because | don't like
singing”

Learning
about singing

What children enjoygdingsting...

“Learning about music”

watching you sing”
“I got to sing”

“1 liked learning the
songs”

“When we were singing”
“Other schools sing with

”

us
“Singing is fantastic”

“l would like to take part
again because it was fun!”

the choir because it is fun
when | sing and | want to be
a pop singer”

“Yes because | love singing”
“Singing is fun”

“I love singing”

“Yes because it’s fun to sing
with your mates”

“No because | am shy, but |
enjoyed it”

Would you
take part again?

Example COP 2

The vocal leader apprentice
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Stage 1: Observing vocal leadership }

The vocal leader

Stage 1: Observing vocal leadership }

The vocal leader

Observation Accompanying Choosing .
of sessions rehearsals repertoire a p p re n tl C e
Stage 2: Applying the skills of vocal leadership
Taking Allocated Plcklng. PCL A
q 0 N . learning or Modelling
Observation | Accompanying Choosing warm specific
. . performance vocal
of sessions rehearsals repertoire up songs to " pe )
y points within technique
sessions teach oS

Observation Accompanying Choosing .
of sessions rehearsals repertoire a p p re ntl Ce
Stage 1: Observing vocal leadership }

The vocal leader

Observation Accompanying Choosing .
of sessions rehearsals repertoire a p p re ntl Ce
Stage 2: Applying the skills of vocal leadership
Taking Allocated Rlckinsplon .
. . . B learning or Modelling
Observation | Accompanying Choosing warm specific
. . performance vocal
of sessions rehearsals repertoire up songs to . v .
y points within technique
sessions teach
songs

Stage 3: Becoming a reflective vocal leader

‘The difference I've
noticed in myself

The experience of the

frocrj'n ?eginning to apprent‘ice
end...

‘The journey | took was

the best part... ’ ‘...she wouldn’t undermine my

authority, but would be there to pick
me up if it all went wrong’

‘My confidence as a

teacher has ‘Having her with

‘...the adrenaline...the

massively me was a massive . grional output..it's
. , confidence hard to keep that up...
improved... boost...”

‘...she noticed when she needed to
help me out but she gave me the
space to work things out for
myself’

‘The ability to approach
a new group of people
without fear...”
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The value of the apprentice

‘The children loved
her...especially when she sang
by herself...she was so young
and could sing so well...she was
nice with them...she had a
great way with them...”

Alternative vocal role model for pupils

Additional vocal support for vocal leader
(awareness of vocal health)

Accompanist
(allowing vocal leader out from behind the
piano)

‘My confidence as a E
teacher has massively
improved...’ [ Introducing new repertoire

to the vocal leader

Opportunity to discuss the sessions with
another informed individual
(awareness of potential for professional
isolation)

‘The model of
having [an
apprentice] has
worked very well... [ New choral work (apprentice as composer)

| A A VA Iy, I

-

Conclusion

that the Chorister Outreach Programme had a
positive impact which has changed the lives of
participants, whether adult or child.

* A composite report of all the Institute of
Education’s COP impact data will be available

inJune 2011
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